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This audit is drawn from the Early Years Foundation Stage and Communicating Matters and covers all aspects of learning in Communication, Language and Literacy.  It reflects the principles of the Key Elements of Effective Practice since its use encourages practitioners to develop, demonstrate and continuously improve their practice and provision in order to improve outcomes for children. It is designed to be completed by Headteachers, Leaders and Managers in collaboration with those responsible for early literacy in the school or setting, drawing on the experience of practitioners as appropriate.  The process will help to review current practice and will also provide valuable information and evidence when undertaking self evaluation.
The audit is organised under three key themes:

· Children’s progress

· The quality of provision

· Developing  a professional learning community

The structure of the audit provides prompts and key questions for each theme to support the identification of strengths and areas for development.  The evidence gathered will in turn lead to the prioritising of key actions.  
Providing a rich range of early communication, language and literacy experiences and a print-rich physical environment are important factors contributing to effective practice.  

Early Communication, Language and Literacy Development:

Audit tool to support improvements in learning and teaching in Early Communication, Language and Literacy
	Key Themes
	Issues for Consideration 
	Comments/Evidence

	Children’s progress
· Knowing about children’s learning and progress

· Guidance and support for learners


	Heads, Coordinators, Leaders and Managers:

· How well are children developing Communication, Language and Literacy (CLL) skills? 

· How well are children developing Personal, Social and Emotional (PSED) skills?
· What systems are in place for observing and recording children’s achievements?

· How is children’s learning in CLL documented?

· How do all members of staff contribute to the assessment process?

· How do parents and carers contribute to this assessment?

· What systems are in place to share information about children’s learning with parents and carers?
Practitioners

· How well are children learning in CLL?
· Are children keen and eager to join in with CLL activities?

· Do the children have positive attitudes to books?  
· How do you document children’s learning and achievements in CLL?

· How do you listen and take note of the views of parents and carers?

· How do you share information with parents and carers?

· Do you plan effectively for the next steps in learning?

· How are children who are not making sufficient progress identified? What support is provided for these children?

	

	What are your key priorities for development?




	Key Themes
	Issues for Consideration 
	Comments/Evidence

	The quality of the provision 
· Meeting the needs and interests of all learners

· Planning and developing all aspects of CLL

· The quality of learning and teaching

Language for communication and thinking
Listening and responding

Supporting, understanding and developing vocabulary

Creating a rich language and literacy environment

Linking Sounds and Letters

Listening and responding 

Discriminating sounds

Creating a rich language and literacy environment

Reading

Listening and responding

Promoting enjoyment and love of books

Creating a rich language and literacy environment

Writing

Listening and responding

Supporting and encouraging drawing and mark-making

Creating a rich language and literacy environment
Handwriting

Supporting and Promoting Physical Development

Creating a rich language and literacy environment

	Heads, Coordinators, Leaders and Managers:

How do you monitor and quality assure the provision for CLL and PSED?

Are all aspects of CLL and PSED planned for and addressed effectively across a week?

Are practitioners encouraged and supported to:

· Play alongside children for example in the role play area?

· Help children to develop a positive disposition to learn? 

· Provide opportunities  for children whose home language is other than English to use that language?

· Recognise the special additional needs of children with sensory or communication difficulties, making use of their preferred means of communication, such as signing?
· Is Phase 1 of the Letters and Sounds materials fully embedded in provision for CLL?
Practitioners:

Do you: 

· Tune into the different messages babies are attempting to convey?

· Model the correct use of key words, rather than correcting what children say?

· Explore and talk about things which interest young children indoors and outdoors?

· Support children in using a variety of communication strategies, including gestures and signing, where appropriate?  

· Share rhymes and stories from many cultures? 

· Take time to listen to children and take account of what they say?

· Give clear directions and help children to deal with those instructions which are more complex ?

· Help children to expand on what they say, introducing and reinforcing the use of more complex structures?

· Comment on what is happening during activities, rather than questioning children?

· Use talk to describe what children are doing by providing a running commentary alongside activities?

· Help children to predict and order events or make up stories by providing props and materials to re-enact stories and events?

· Set up displays that remind children of what they have experienced?

· Provide opportunities to reflect on and recount past events and stories?

Practitioners:  
Do you:

· Encourage playfulness and turn taking with games such as peek-a-boo?

· Encourage young children to explore and imitate sounds?  

· Encourage repetition, rhythm and rhyme by reciting poems and rhymes and singing?  

· Use rhymes from a variety of cultures and ask parents to share their favourites?  

· Provide opportunities for children to move rhythmically to music, such as skipping, rocking and dancing?

· Make up alliterative jingles and play with words in everyday activities?

· Encourage listening to distinguish sounds in the environment?

· Play games, guessing what sounds are and where they come from?

· Ensure that children have opportunities to hear sounds clearly?

· Talk about similarities in rhyming words?

· Make up alternative endings and encourage the children to supply the last word of a nursery rhyme?

· Draw attention to the similarities in sounds at the beginning of words, emphasising initial sounds?

· Play games with children to encourage them to listen for the sound all through the word?
· Provide opportunities for children to orally blend and segment words e.g. put your coat on the p-e-g peg?

· Have a range of resources to support children’s listening skills including musical instruments, tape recorder, tapes, microphones, stories rich in sound effects?

Practitioners:

Do you: 

· Use finger play, rhymes and familiar songs from home to support young babies’ enjoyment?
· Tell, as well as read, stories, looking at and interacting with young babies?

· Use different voices to tell stories and get young children to join in, sometimes using puppets, soft toys or real objects as ‘props’?  

· Encourage children to re-enact the stories they hear in their play?

· Encourage children to predict outcomes or to think of alternative endings?

· Focus on meaningful print, such as a child’s name or favourite book, in order to discuss similarities and differences between symbols?

· Point out words in the environment and in books?

· Read stories that children already know, pausing at intervals to encourage them to ‘read’ the next word? 

· Talk to children about characters and their feelings about stories?

· Create an attractive book area where children and adults can enjoy books together?

· Take the children to visit the local library?

· Have a librarian or children’s author visit the setting?

· Introduce children to non-fiction books?

· Provide a wide range of high quality books?

· Use appropriate vocabulary when talking about books, including ‘page’, ‘author’, ‘word’?

· Compare the appearance and direction of English print with those of other languages?

· Use reference books and computers with the children to find the answers to questions and to provide instructions?  

Practitioners:

Do you: 
· Talk about and value the random marks young babies make?

· Make books with children of activities they have been doing, using photographs of the children?

· Write poems and short stories with the children?

· Encourage children to draw and paint and talk to them about what they have done?

· Provide opportunities for children to see practitioners using writing for a purpose, for example, writing lists and messages?

· Include opportunities for writing in role play and other activities?
· Write in front of the children, asking for their contribution?

· Encourage children to use different forms of writing and to make their own books, using ICT where appropriate?

· Act as a scribe for the children, saying each word again as they write it?

· Talk to children about writing and involve them in the process, say of labelling a display?

· Encourage children to use their phonic knowledge when writing simple words?  
· Provide a range of resources to encourage children to make marks and begin to write?

· Set u p the role play area in ways which encourage boys to participate and to write, for example, as a car repair workshop?

Practitioners
Do you: 
· Place young babies where they can focus on, grasp toys and wriggle and roll freely?

· Describe the movements young babies make as they move round and round, or ride a push along toy?

· Provide activities that give children the opportunity and motivation to practise manipulative skills, for example cooking and playing musical instruments?

· Plan opportunities for children to explore shapes and direction using their whole bodies?

· Provide opportunities for large shoulder movements, including throwing, batting balls, making patterns in sand and painting?

· Model large letter movements by drawing in the sky, in sand and painting?

· Encourage children to practise letter shapes as they paint, draw and record their experiences?

· Provide a rich variety of writing tools and paper, both indoors and out?

· Encourage children to hold pencils and small tools efficiently?


	

	What are your key priorities for development?



	Key Themes
	Issues for Consideration
	Comments/Evidence

	Developing a professional learning community

· Partnership with parents

· Leadership and management

· Practitioner knowledge, training and Continuous Professional Development
	Head, Coordinators, Leaders and Managers :
· How do parents know about the setting’s approach to the development of CLL?
· How do parents know about the setting’s approach to the development of PSED?

· How do you help parents /carers support their children with developing all aspects of CLL?
· Is there an audit of staff training needs to support the assessment, planning and teaching of CLL?

· What relevant training is planned?

Practitioners:
Do you:
· Talk with parents about the ways in which you support children’s PSED and CLL development?  

· Feel confident to deliver the Early Years Foundation Stage?

· Have a secure understanding of the development of communication and language?
· Have any current training and development needs in CLL?
	

	What are the key priorities for development?




